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1. Core Purpose and Principles of Plan B
Actions
· Apply the principle: “Fix the environment, not the child.”
Neurodivergent children do not need fixing; they need appropriate environments and supports to flourish. 
· Keep an open needs-led mindset; diagnosis may be uncertain, overlapping or absent (ADHD, autism, dyspraxia frequently overlap).
· Ensure school support follows needs-led, not diagnosis-led guidance — embedded in SEND legislation. 

2. Deepen Understanding of Overlapping Neurodivergent Profiles
Actions
· Recognise overlapping traits across autism, ADHD and dyspraxia, e.g.: 
· Impulse control difficulties
· Sensory sensitivities
· Stimming and repetitive behaviours
· Processing differences
These should shape classroom provision and not be limited to diagnostic “boxes.” 

3. Support Communication Differences
Actions
· Be aware that children may have strong spoken language yet still struggle with: 
· Literal thinking
· Understanding idioms
· Social rules of conversation
· Non-verbal cues
· Simplify and clarify communication: 
· Use short, clear instructions
· Avoid long strings of steps
· Use thank you instead of “please” to avoid implied choice
· Avoid over-questioning; use I wonder… statements to create space for processing and reduce pressure. 

4. Prioritise Processing Time
Actions
· Apply the 12‑second rule as a minimum for processing — longer when dysregulated.
· Instead of repeating a question (which restarts processing), say:
“I’ll come back to you in a moment.”
· Allow alternative means of responding — whiteboards, signals, options to write rather than speak.

5. Address Social Interaction Needs
Actions
· Support difficulties with body language, empathy, humour, reading intent.
· Provide buddies, structured social opportunities, and clear modelling of social expectations.
· Remember: As anxiety rises, communication ability falls — don’t expect reasoning during dysregulation.

6. Recognise and Respond to Sensory Needs
Actions
· Monitor for both over‑ and under‑sensitivities, which may vary day to day.
· Consider the impact of: 
· Noise
· Smells
· Textures/clothing
· Movement and visual clutter
· Support all eight senses: 
· Vestibular (balance)
· Proprioception (body awareness)
· Interoception (internal sensations such as hunger, thirst, toileting)
· Use sensory supports proactively: 
· Quiet spaces
· Fidgets
· Weighted lap pads
· Movement breaks
· Ear defenders


7. Support Executive Functioning Differences
Actions
· Provide scaffolding for: 
· Sequencing
· Planning
· Cognitive flexibility
· Problem solving
· Implement predictable routines, scripts, and pre-warnings for transitions.
· Recognise RRBs (rigid/repetitive behaviours) as coping mechanisms, not defiance.
· Use visual supports even with older children: timetables, checklists, first‑then boards, labelled steps.

8. ADHD-Related Needs: Attention, Movement and Impulsivity
Actions
· Understand ADHD as different attention, not lack of attention.
· Provide: 
· Movement opportunities throughout the day
· Hands-on tasks
· Scaffolded focus for less motivating subjects
· Reduce impulsivity risks by: 
· Teaching pause-and-check strategies
· Creating safe outlets for humour and energy
· Recognise rejection sensitivity — phrase feedback carefully and consistently.

9. Anxiety, Masking and Emotional Wellbeing
Actions
· Recognise common drivers of anxiety: 
· Uncertainty
· Sensory unpredictability
· Fear of mistakes or change
· Remember: masking hides distress, not the absence of need.
· Listen to parent reports — significant differences between home/school behaviour indicate masking.
· Support wellbeing: 
· Build trust through consistency
· Avoid dismissing fears
· Encourage predictable routines
· Praise effort safely (without pressure)

10. Use the Bucket Model of Behaviour
Actions
· Teach children (and model yourself) how to recognise a “full bucket.”
· Identify early signs of dysregulation (e.g., withdrawal, stimming, agitation, shutdown).
· Make “holes in the bucket” through: 
· Sensory breaks
· Reduced demands
· Movement
· Snacks
· Calm interactions
· Use visuals and emotion language to help children express distress.

11. Communication & Behaviour Strategies
Actions
Low-Demand Approaches
· Use: 
· Humour
· Choice (maximum two options)
· Declarative language (“Your shoes are by the door”)
· Competition to engage without pressure
· Praise outcomes, not the child (“What a tidy room”) to avoid implied future expectation.
Positive Phrasing
· Avoid “don’t” and “stop” (increases fixation on unwanted behaviour).
· Replace with what to do: 
· “We walk near the road.”
· “Hold your cup with two hands.”

12. Effective Classroom and Home Strategies
Actions
· Whole‑class approaches to avoid singling out: 
· Stand-up rather than hands-up
· Movement-based jobs
· Sensory-friendly environments
· Shared access to fidgets or ear defenders
· Social stories for transitions, trips, new routines, or anxiety triggers.
· Build predictability: 
· Pre-warn changes
· Explain what will stay the same
· Repeat reassurance

13. Managing Change
Actions
· Give full information when changes occur — including what will not change.
· Prepare with visuals, stories, or advance practice.
· Recognise that positive changes (extra playtime, fun events) can also cause distress.
· Never dismiss fears; the child’s reaction is proportional to their internal experience.

14. Support with SATs and EHCP Discussions
Actions
· Schools must make needs-led adjustments even without a diagnosis — this applies to SATs.
· Normal classroom adjustments should typically transfer to SATs access arrangements.
· Strategies from this session may not require EHCP inclusion; they should be standard SEND support.

15. Parent Advocacy & School Partnership
Actions
· Encourage parents to attend the full Plan B course for deeper support, advocacy language, and peer connection.
· Schools should take parent reports seriously, especially around masking.
· Build two-way communication systems that acknowledge parent expertise.


